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For the vocabulary test in the current
reading readiness test, the words were
selected based upo-h the criteria of familiarity
and picturability of the wo'rds and the
frequency of occurre~ceof the sound in the
language. T his vocabulary test consisted
of 23 item.;. Each stim-llus card consisted
of four words which W0re picturised and the
c:1ildren were asked to poi nt out to the
picture n~'med by the tester. In the second
part of the vocabulary test, they were
asked to name the picture shown by the
tester. The instructions were recorded.

The visual discrimlna1-jon test in the
present readi ng readi ness test was construc­
ted by analyzing the Kannada script and by
selec'ing the distinctive features of the
Kannada Alphabet. Finally a test consist­
ing of 30 items, which required the child
to m,atch di fferent shapes, letters and words
and point out two of the items which are

test in Kannada, and to try it out on a
small group of children.

The study was done in two parts, the fi~st

part of which was concerned with the dc've-­
10p,IDent of the test. A careful study of
research li-~·erature showed that the basic
skills necessary for learni ng to read are
vocabulary, visual discrimination, auditory
discri/1ninatioll, ability to follow directions
and pay attent.ion and left too' ri ght orien­
tation.
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R~adi ng rcadi ness has received. consi­
dcrable attention frqm the j nveslIgators
during recent timJs. It has been defined by
m ny invcstiga~ors as the stage of develop­
m n during which the child can learn to
read without any di;£ficulty. By tes"l'ing the
pre-readi ng skills of all the ch.jldr.c~ on
en1ry to the school or before, the .IndIvIdual
diff -rences and needs of the chIldren can
be found out. One of the problems faced
by the schools nowaday is the ~hild ,:ho
fails to make sai'isfactory progress In readIng.
Therefore, 0 bjective asses~'ment of child­
r0n'S reading readiness becomes necessary.
Through the use of rcadi ng readiness tests.
we can identify children's weaknesses in
peci fie areas of readi ng and rem;dia.l

mea ures can be taken up at an earlier age,
before any readi ng pro blem deteriorates in1'0

a readi ng failure-.

Readi ng readi ness tests are standardi zed
mea ures which measure directly Or
indirectly the most important skills and
abilities con'-ributing to readiness for r~ad­

ing. They are either group or individual tests
which test specific ab~1ities such as visual
discri/m:naiion, auditory discrimjnaiion and
vocabulary. There were no such reading
readjn~ss tests in Kannada. Therf.forc, it
was decided to develop a reading readine'ss
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age. Similarly means of visual discrimi
nation and auditory discrimination score
increased with age. Mean vocabular
scores increased from age group 1 to 2 an
reached a plateau in the second group
itself. This indicated that the vocabulary
test was found to be too easy and to
improve the efficiency of the test, there wa
a need for increasing the difficulty of th
test.

Reliabpity of this test was established b
test-re:est lnethod and the test was foun\ ..

to have fallfly high reliability (0' 90).

The results also indicai-ed no significan
difference in the perforlnancc of boys an
girls on this test on any of the three abilitie
concerned.

The test was found to have fairly higl
construct validity, which was established b
finding out the correlation between tota
reading readiness scores and sub:est scores.
The test also has good content validity. The
predic~'ive validity of the test was established
by comparing the teacher's estimates 0

children's reading and reading readiness
test results, by means of a device called
coefficient of contingency. The .results
indicated a less sub.;tantiaI agreement bc~'~

ween the two, indicating a low predictive
validity. To· conclude, the current test
sa~isfies the criteria of good con~entvalidity,
high construct validity and fairly high
reliability. Therefore this test can be used
as a guide to identify the \veaknesses in the
specific abilities tested. This test also
provides a quick and reliable measure of
the in1portant reading readiness factors
such as vocabulary, visual discrimination"
and auditory discrimination. Once .. the
teac11er knows the strengths and weak­
nesses in these vital reading readiness skills

The auditory discrimination test deve-'
loped by Kumudavalli (1973) was used in
the current reading readiness test. This
test makes use of those features that are
distinctive in Kannada Language. This
test consisted of seventeen minimal pairs
made up by using pairs of sounds which
differ in one or two distinctive features.
Four pairs of pictures represented each item.
The instructions and stimulus word pairs
were recorded. This test required the child
to pay attention to the stimulus wordr,
listen carefully and to examine the pictures
thoroughly.

In all the three tests, each correct item
was scored as one and an incorrect item as
zero.

similar was constructed. This test required
the child also to exa1l1i ne the it~m,'s ina
left to right sequence and follow directions
correctly.

The second part of the study was
concerned with the administration of the
newly developed reading readiness test to
group of children. For this purpo~e, 100
school-going children 'of Mysore City
ranging in age from 3·0 years to 6·6 years
were selected. They were grouped on the
basis of age. There were four such groups.
The test was administered individually and
it has scored on the basis of nUlnber of .
correct responses. The maximum reading
readiness scores that could be 0 btained was
118, with the maximum vocabulary score
being 22, maximum visual discrimination
score being 28 and maximum auditory
discrimination score being 68.

The data for each group was analysed
and statistical treatment .was done. The
results showed that the means of total
reading readiness scores jncreased with



and abilities, he/she can take positive
'eps to develop these skills in these children.

Recommendations for Further Research

Thi test is a satisfactory test. Therefore,

(1) It is recommended that this test
should be used to identify the weak­
nesses of the children in specific
areas 0 f reading unti I further revi-

ions are made.

2 Thi test should be used in conjunc­
tion with other tests such as int~lli­

gencc te ts visual acuity tests, audi­
tory acuity tests la1-erality tests, etc.,
in order to diagnose specific reading

patterns.

(3) Similar tests in other I ndian languages
hould be con tructcd.

(4) The vocahuiary test In the present
reading readiness test has to be
reconstructed to improve the effi­
ciency of the test, and the difficulty
of the task has to be increased.

(5) Standardization of the test on a
larger population has to be- attempted
and norms have to be developed
on this test.

(6) Longitudi nal studies with standardized
reading achievement tests have to be

. done.

(7) The discriminative ability of this
test has to be found out.

(8) Studies corroborating the deficiencies
identified by t hi s test with other test
batteries should be done.
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